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“....because children and youth with AS (Autism Spectrum Disorders) exhibit an uneven
profile of social skills, it is important to understand the sequence in which these skills
develop. Without an understanding of scope and sequence, it is possible to overlook
that a child may be missing an important prerequisite skill that might make a more
advanced skill rote-based instead of a usable asset. For example, if a student does not
understand that tone of voice communicates a message, teaching the more advanced
skill of using a respectful tone of voice to teachers may have little or no meaning.
the student learns by rote to use that tone of voice, it will likely not generalize . . . .

(p. 80 Children and Youth with Asperger Syndrome by Brenda Smith Myles)
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INTRODUCTION

Students with autism spectrum disorders (ASD) often experience a lack of or altered
perception of the social world, and do not tend to develop social skills in the same order or
same way as their typically developing peers. Applications of developmental checklists that
depict typical acquisition of social skills do not accurately reflect the strengths or challenges
in social cognition in these individuals. More typical developmental checklists are not always
as helpful in planning effective interventions for these students, as they are too general in
scope, and lack the more detailed task analysis of skills.

The student scope and sequence profile has been developed as an alternative to help
educators assess and provide effective interventions for students with significant challenges
in social cognition. Basic skills, such as understanding the importance of facial referencing
to get information from and about another person, cannot be assumed to be intact simply
because a student has acquired a certain age or grade level. Basic social building blocks
such as this can be absent in a high school student, yet would need to be approached in a
different way than one would when working with a pre-school child with the same social
challenges. The need to develop a social skills scope and sequence based on what we know
about ASD rather than on typical temporal developmental milestones is seen as essential by
the authors.

This tool can be used in a variety of ways. It is not intended to be used as an
interview, but more as a tool for members of teams to record observed social behaviors in a
student in a variety of settings. A student who is able to demonstrate a skill in a 1:1 setting
cannot be assumed to automatically demonstrate the same task in a small group, natural,
or generalized setting

The data collection sheets are designed to differentiate where and with whom skills
are demonstrated. One to One setting indicates a highly structured student/instructor
environment. Structured Group is a highly structured, organized setting facilitated by an
adult that includes a small to moderate number of peers. Natural Setting, for the purposes

of this scope and sequence, refers to general education/transitional work settings.
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Once a skill is demonstrated in these more highly structured settings, it can be taught
in more Generalized Environments (i.e. home, community, extra curricular activities,
etc.) Educational teams utilizing this instrument will need to define the scope of what
“generalized” means for each team’s individual student. In general, students with ASD have
difhiculty transferring skills to novel settings, to various individuals, and under changing
conditions.

There are several ways teams can choose to apply this profile. It can provide a
“snapshot” of a student’s social skill abilities as part of an initial or 3-year evaluation. It
can be used as a working document for the gathering of data on an ongoing basis for the
purpose of measuring progress and Response to Intervention (See Explanation of Terms)
strategies. Specific data collection sheets can be completed independently when the entire
profile is not necessary. Essentially, the tool has been developed to track progress in social
skill development, applicable to students of early childhood ages through post secondary
level, beginning at any stage along the way.

By design, this data collection method was created with flexibility in mind. Our
thinking was that there is no ONE way to address the vast variety of social needs within the
autism spectrum. The great individuality we see among our students requires that we create
room for specific individual information with the application of this tool, The Comments
Section of the Data Collection Recording Sheets was included for just this purpose; so that
each student’s unique characteristics could be recorded or explained, giving the document
more meaning as it passes up through the grades. It is here that the team members can
record, for example, the exact conditions under which a student might demonstrate a skill
prior to being able to generalize that skill.

Intrinsic to the vastsocial need of students with ASD, teams may become overwhelmed
by the sheer number and complexity of needs. This overwhelming impact on educational
teams has the potential to impede the targeting and prioritizing of student social skills and
therefore the development of effective interventions and supports. By looking at gaps in the
data, a team can better determine whether the needs are worthy of IEP goals and objectives,
or if they can be addressed as accommodations in the educational settings.

Once the team has prioritized targeted social skills, copies of the specific targeted

social skills data collection sheets can be duplicated and distributed to various professionals
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(i.e. paraprofessionals, general and special education teachers, parents, etc.). Data can then
be collected in multiple settings.

Although there are multiple applications, this instrument does not claim to have
‘global’ application. For example, just because students demonstrate difficulties in social
interaction, it does not necessarily mean they lack the basic core foundational skills often
absent or impaired in individuals with neurological conditions such as autism. Instead,
maybe their social issues stem from environmental influences such as lack of exposure or
experience. It may be, then, that these students need programming with quite a different
emphasis than those lacking core foundational skills. Caution needs to be taken when
considering intervention plans that combine the needs of students with and those without
neurological challenges affecting social cognition.

It is our hope that the information gathered by use of this tool will assist teams in
identifying needs and writing goals based on emergent abilities. Rather than checking off
a milestone, educators will be identifying components necessary for acquisition of larger
skills. Those building blocks, once identified, will hopefully become easier to notice and
reinforce even if only emerging inconsistently. In addition, smaller increments of progress
can better be documented, and built upon.

Please note that the developmental understanding of human sexuality is linked to,
and is inseparable from, social understanding. However, this profile has not addressed
the area of sexuality at length. There are several current resources that address sexuality in
much more detail. A list of resources related to intimate relationships and sexuality follows

on page 0.
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Books

® Aspergers in Love: Couple Relationships and Family Affairs by Maxine C. Aston
® Aspergers Syndrome and Adulss. . . Is Anyone Listening? Collected by Karen E. Rodman
® Asperger Syndrome and Long-Term Relationships by Ashley Stanford

® Aspergers Syndrome and Sexuality: From Adolescence through Adulthood by Isabelle
Henault

@ Autism-Asperger’s and Sexuality: Puberty and Beyond by Jerry Newport and Mary
Newport

® 7he Incredible 5-Point Scale: Assisting Students with Autism Spectrum Disorders in
Understanding Social Interactions and Controlling Their Emotional Responses by Kari

Dunn Buron and Mitzi Curtis
® Life and Love: Positive Strategies for Autistic Adults by Zosia Zaks
® Loving Mr. Spock Collected by Barbara Jacobs

® 7he Other Half of Asperger Syndrome: A Guide to an Intimate Relationship with a Partner
who has Asperger Syndrome by Maxine C. Aston

® Preparing for Life: The Complete Guide for Transitioning to Adulthood for those with
Autism and Aspergers Syndrome by Jed Baker

® A 5 is Against the Law! Social Boundaries: Straight Up! An Honest Guide for leens and
Young Adults by Kari Dunn Buron

® Sex, Sexuality and the Autism Spectrum by Wendy Lawson
® 7he Social Skills Picture Book For High School and Beyond by Jed Baker

® Taking Care of Myself: A Hygiene, Puberty and Personal Curriculum for Young People with
Autism by Mary Wrobel

® 7)e Unwritten Rules of Social Relationships by Temple Grandin and Sean Barron
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Web Resources

@ www.aspires-relationships.com
ASPIRES is an on-line resource for spouses and family members of adults diagnosed or

suspected to be on the autistic spectrum

@ www.edu.gov.mb.ca/k12/specedu/aut/pdf/appendixe.pdf
Human sexuality education and the student with ASD

® www.tonyattwood.com.au

For parents, professionals and people with Asperger's Syndrome and their partners

@ www.sexsupport.org/AutismResources.html

Sexuality and autism resources

@ www.autismuk.com/index9sub1.htm

Sexuality and Autism © TEACCH Report

@ heep://www.autism.com/families/older/sexualityandautism.htm
A Website of the Autism Research Institute
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EXPLANATION OF STUDENT
INFORMATION PAGES AND DATA
COLLECTION SHEETS

The Student Record Page and Data Collection Sheets are developed for continuous data
collection. 'This information could then follow the student through his/her educational
career. The Student Summary and Instructional Priorities pages could be copied annually
to show progress and assist with goals and objectives.

The Student Record Page is set up to reflect the following information:
@ Name and birth date of the student
@ Schools student has attended

@ Upcoming transition such as a new school, grade level, or work setting environment

@ Names of people completing the tool and corresponding dates

The Data Collection Sheets are created to record observable social behaviors in individuals
who display challenges with social cognition (i.e. ASD, Neurobiological Conditions,
Development Disabilities, Social Communication Challenges, etc.). The data grid is set
up in a developmental sequence; however, remember that students with ASD often do not
move through skill acquisition in a sequential order (see example on page 9.)

The Data Collection Sheets are designed for data point entries in a variety of social settings:
1:1, Structured Group, Natural Setting, and Generalized Settings. The date a social skill is
observed can be noted in the appropriate column and row. The data grid is set up to reflect
a development sequence:
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Emergent Social Understanding (Intermediate)
To acquire social understanding — indicated by yellow area

EXAMPLE OF STUDENT DATA COLLECTION RECORDING SHEET

DEMONSTRATES
Joint Attention
Structured | Natural
Basic Foundational Skills 1:1 Group Setting | Generalized
9/4/2007 9/4/2007 9/4/2007
9/14/2007 | 9/14/2007
9/14/2007 | 9/14/2007
9/5/2007

Emergent Social Understanding

E1 Follows eye gaze of another to object near student

E2 Follows eye gaze of another to distant object

E3 Holds objects in front of others with eye contact

E4 Gives objects to another in close proximity for the purpose of sharing

Functional Confidence

Comment Section:

B1 - Delayed response of up to 5 seconds in generalized setting

B6 — Needs lots of encouragement and redirection in structured group
B4 - Only when the object is of special interest — train

B3 - With familiar people
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In addition, one may consider adding notations that reflect time intervals, people near-by,
or prompts used. These could be documented in the recording grid or in the comments
section that follows each data-recording sheet.

Given the unique development profile of students with ASD, a Comments Section has been
provided in order to record unique characteristics about the individual. Some examples

might be:

® Unique characteristics

@® Challenging behaviors

@ Special interests

@ Environmental concerns

@ Peer relationships

@ Any other factors that qualify the data further

The Student Summary Page is set up to show a general representation of a student’s social
skills and level of use at a particular date in time. Skills are recorded as observed skills/
number of possible skills (according to this tool) in each of the basic emerging and functional
levels of use.

The Instructional Priorities Page is organized to help teams prioritize specific skills and

levels of support that need to be worked on in the near future — thus generating priority
goals and objectives.
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RESOURCES/REFERENCES

® Attwood, Tony. (2007). Indices of Friendship Observation Schedule. Retrieved June 26,
2007 from Tony Attwood’s Website www.tonyattwood.com.au.
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Teaching Social Skills to Children with Autism. New York: DRL Books, Inc.
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EXPLANATION OF TERMS USED

@ Associative Play/Leisure — Shares Materials, but engagement in activity or with
materials is still independent (i.e. not engaged in a mutual activity or goal)

@ Baseline — An initial data record of the occurrence of targeted (social) behaviors. This
initial data collection (baseline) is used to compare data collected after intervention is
implemented.

@® Closed-ended — An activity that has a distinct beginning and end

@ Co-operative Play/Leisure — Coordinated interaction-sharing attention, activities,
materials and turn taking with a common goal

@® Functional Play/Leisure — Utilizes materials as they are intended to be used

@ Initiative — Starting something new within a conversation, activity, social relation or
event

@ Infer — This is the ability to figure out what people are talking about when it is not
clearly stated

@ Joint Attention — Refers to the ability to engage with another person around a third
subject or focal point

® Open-ended — An activity that has no distinct beginning or end

@ Parallel Play/Leisure — The student engages with materials/activity beside others
(rather than with others) within the same physical space

@ Perspective Taking — The ability to think about one’s own and others’ thoughts, ideas
and vantage point

@ Physical Structure — The physical environment can structure the the learning
setting to reduce distractions, facilitate social engagement and clearly create physical
boundaries for students to assist them understanding the expectations of one to one,
small group, larger group and more generalized interactions.

@ Response to Intervention (RTT) — A general education initiative utilizing a
collaborative team problem-solving approach to identify strategies to address student
needs and concerns. Teams develop intervention plans that are data-driven through
systematic progress monitoring.
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@ Symbolic Play/Leisure — Interacts or engages in activities that extend beyond ones’
self and are creative (imaginative use of materials or creation of activities or interactions
that are creative and novel)

@® Video Modeling (video self-modeling) — A teaching technique in which students
shown footage of themselves (self) or others performing desired behaviors
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The puzzle pattern of this ribbon
reflects the mystery and complexity
of autism. The different colors and
shapes represent the diversity of
people and families living with this
disorder. The brightness of the
ribbon signals hope — hope through
research and increasing awareness
in people like you.
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